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Parent Pack - Olive Class 2019-2020 

 

Dear Parents, 

 

I have put together this pack for you to look at - it contains details of the school’s approach for reading, 

writing, and vocabulary instruction, some suggestions for supporting mathematics, which I’ve stolen 

from another school’s website. These documents also explain some of the underlying research behind 

our approach in these areas.  

 

The aim in providing you with these handouts is to help out with any learning support you may wish to 

carry out at home and to inform any conversations you may wish to have with staff over the teaching of 

these areas. Reinforcement of the learning done at school back at home, and continuous exposure to 

new words, facts and learning experiences are vitally important for a well-rounded education. Perhaps 

most importantly, these culminate to give a rich and informed backdrop to new learning, placing it in 

context and providing the bedrock for understanding. Even passing comments, questions and everyday 

interactions can make a huge difference. 
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1 … Helping your child with Maths in Year 5 and 6 

3 … Reading Attitudes 

4 … Key Points on Comprehension 

5 … Vocabulary Instruction Basics 

6 … Vocabulary in Context INSET Handout 

11 … Digest of Existing Vocabulary Research Findings 

12 … Frayer Model 

13 … Model of Writing Processes 

 



Shape 

You could take your child on a ‘shape walk’ around an area such as 

Cardiff Bay to see what 2D and 3D shapes they can spot.  They 

should be able to spot different sorts of angles, lines of 

symmetry  and parallel and perpendicular lines. 

Money 

Get your child to work out holiday spending money by using 

conversion charts in newspapers to convert pounds to foreign 

currency. 

Go shopping in the sales (fun for all!) – what is the sale price if 

there is 10% off? 

Give your child an Argos catalogue.  Let them go on a ‘fantasy 

spending spree’.  What would they buy with £20 and how much 

change (if any!) would they have? 

Time 

Make sure that there are both traditional and digital clocks 

around the house for your child to practise reading the time to 

the nearest minute.   

Use timetables and TV guides that use 24 hour clock times. 

Give your child lots of time problems to solve. E.g. “Tea will be 45 

minutes.  What time will it be ready?” 

Measures 

Cooking is a great way for your child to practise weighing and 

measuring in grams and kilograms.  It’s a terrific way to learn to 

accurately read scales and measure out capacities in litres and 

centilitres.  Following recipes will also make them familiar with 

imperial measurements such as pints, pounds and ounces. 

Helping your child with maths in  

Years 5 and 6 

This leaflet is to give you some ideas about how you 

can support your child’s learning in maths in small, 

fun, practical ways at home this year. 

 

         

         

         

         

         

         

         

         

Children’s numeracy skills can be greatly boosted by help at 

home, in the same way that regular help with spelling and 

reading can nurture their literacy skills.  Parents are often 

nervous to help in maths however, worried they may confuse 

their child by teaching them ‘different’ methods (“we didn’t 

do it like this in my day…”!).  In Roath Park, we aim to teach 

children to work with number in lots of different ways.  We 

know that what works for one child will not always make sense 

to another and that by giving them a range of different 

methods, they will be well equipped to select one which works 

for them.  So please, be encouraged to talk about maths with 

your child, you never know, they may even teach you a new 

thing or two!  



         

         

         

         

         

         

         

          

  

X 1 2 3 4 5 6 7 8 9 10 

1 1 2 3 4 5 6 7 8 9 10 

2 2 4 6 8 10 12 14 16 18 20 

3 3 6 9 12 15 18 21 24 27 30 

4 4 8 12 16 20 24 28 32 36 40 

5 5 10 15 20 25 30 35 40 45 50 

6 6 12 18 24 30 36 42 48 54 60 

7 7 14 21 28 35 42 42 56 63 70 

8 8 16 24 32 40 48 56 64 72 80 

9 9 18 27 36 45 54 63 72 81 90 

10 10 20 30 40 50 60 70 80 90 100 

         

         

         

         

         

         

         

          

 

         

         

         

         

        

Useful websites 

www.multiplication.com 

www.happychild.org.uk/wks/math/key2/multiply/index.htm 

www.topmarks.co.uk 

www.bbc.co.uk/skillswise/numbers/wholenumbers/multiplicat

ion/timestables 

Multiplication tables 

Helping your child to learn multiplication facts and 

regularly going over them will benefit them 

enormously.  They should learn to recite them in order 

as well as give ‘quickfire’ answers when they are 

jumbled up (e.g. “What are seven eights?”, “How many 

nine’s make 81?”).  This can be done on car journeys or 

whenever there is a spare 5 minutes. 

By the time your child reaches Years 5 and 6 it is 

hoped that they will be familiar with all of their times 

tables.  The focus now will not be on learning their 

times tables, but on cementing their confidence and 

knowledge of multiplication facts. 

 

Number work at home 

Children’s number skills can be supported in all sorts of fun 

ways at home.  Board games are a great way of making them 

familiar with the number system and addition and 

subtraction.  Children can really enjoy inventing their own. 

Playing cards are also great to use.  There are a huge 

number of games that will encourage children’s number skills 

such as pontoon and cribbage. 

‘Every day maths’ 

An important part of children’s learning in maths involves 

applying their skills to everyday problems and situations.  

Encouraging them to practise their maths skills in daily life 

will benefit them enormously.  The following questions may 

give you some ideas: 

- You have 38 Dr Who cards and your brother has 23.  

How many do you have altogether? 

- There are 40 books here and we can fit 9 into each 

box.  How many boxes will we need? 

- It is 170 miles to London.  We have done 53 miles, 

how many left to go? 

http://www.multiplication.com/
http://www.happychild.org.uk/wks/math/key2/multiply/index.htm
http://www.topmarks.co.uk/
http://www.bbc.co.uk/skillswise/numbers/wholenumbers/multiplication/timestables
http://www.bbc.co.uk/skillswise/numbers/wholenumbers/multiplication/timestables


READING 
ATTITUDES

RELUCTANT READERS GENDER

“Motivation is affected by two variables - the 
expectation of success and the value placed 

on that success.”

Motivating Reluctant Readers 

Reinforcement 
Continuous focus on achievement as well as effort. 

Goal Setting 
Students set achievable goals for themselves. 

Relevance 
Perception of topic area mattering to students, 

perhaps relating to experience/interests.

Teachers’ Role: 

Disparity between teacher conduct with perceived 
Higher Ability and Lower Ability students: low achievers 
to experience fewer opportunities for creativity, more 
behaviour management, less coverage of content, 
rewards for effort over achievement, more scaffolded 
sessions and a less congenial relationship with the 
teacher. 

 • Often lack self-esteem 

regarding their ability to 

read.  

 • Deflection: Often attribute 

difficulties to difficulty of 

the task, interference, too 

much noise, vision problems, 

or unfairness.  

 • Seldom acknowledge that 

own lack of skill is the 

cause.  

 • Often have a sense of 

hopelessness. Reluctance to 

participate can be 

interpreted as defiance or 

laziness; their underlying 

reading problem may not be 

identified or addressed.  

 • Many years of frustration 

often leads to students 

becoming skilled evaders 

who try either to “hide out 

or act out” to avoid reading. 

Students’ Perceptions of 
Reading: 

When asked to imagine 
someone who reads and 
what kind of person they 
are, self-defined non-
readers perceived them in 
an unfavourable undesirable 
light, such as being geeky 
or boring, while also seeing 
them as someone who is 
clever and who will do well.

University of Exeter                 Richard D’Souza 
Graduate School of Education          MA Education: Reading the World
              

“How an individual feels about him or herself as a 
reader could clearly influence 

whether reading would be sought or avoided, the 
amount of effort that would 

occur during reading, and how persistently 
comprehension would be pursued.” 

- Henk and Melnick (1995: 472)

UKLA (2007): Reading choices of primary teachers 

• The majority of teachers read popular fiction for pleasure, 
followed by autobiography/biography.  

• The least frequently read categories included newspapers 
and magazines, practical/factual, poetry and plays.  

• The study also highlighted a deficit in teachers’ knowledge 
of picture books and poetry.  

• A considerable percentage of primary and secondary 
pupils read comics/graphic novels outside of class and 
feel that texts such as these are not encouraged by 
schools.

WHAT? 

• Girls outperform boys on all National Curriculum reading tests. At age 7, the gap between 
boys and girls is established, widening at age 11 and increasing further at age 14.  

• At GCSE level, the gap between boys and girls achieving A* to C in English GCSE is 14 
percentage points.  

• Girls enjoy reading more, they do it more often, they hold more positive attitudes towards 
reading and they seek out more reading opportunities (e.g. library visits) than boys.  

• The gender gap in reading enjoyment and reading frequency is widening.

SOME GOOD APPROACHES: 

- More male reading models 
- More supportive home 

environments 
- Purposeful reading linked to 

boys’ interests 
- Reading challenges 
- Environmental reading settings 
- Appreciation of a range of 

texts 
- Combat perception of reading 

as ‘uncool’ and involve drama



Reading the World 

Key Points on Comprehension

St Peter’s C of E Primary School 
03.09.2018

To Teach Explicitly: 
The 7 Comprehension Strategies 

1) Making Connections. 

Comparisons/parallels, both 
obvious ones and abstract 
ones. Between texts and to 
real life. 

2) Monitoring. 

The child’s awareness that 
something he/she just read 
doesn’t make sense to them. 

3) Predicting. 

Anticipating what will 
happen next. 

4) Visualising. 

Mental representations from 
the words on the page. 

5) Asking Questions. 

Wondering… 

6) Inferring. 

Reading between the lines. 

7) Summarising. 

Reformulating the absorbed 
information in the child’s 
own words.

TEXTREADER
W

RITER

CONTEXT

“The outcome of skilled comprehension is the construction of coherent and integrated 
representation of the meaning of a text.”

Barrett’s Taxonomy 
(Relationship to Bloom’s Taxonomy?) 

Levels of Understanding: 

1) Literal - student recalls main detail. 
2) Reorganisation 
3) Inference 
4) Evaluation 
5) Appreciation - an emotional and aesthetic 

response to the text’s style and meaning.

Yuill & Oakhill 
(1998) 

- Training in these 
strategies was effective 

in improving 
comprehension 

scores.

Rosenblatt (1938): Reader-Response Theory

Good Comprehending Habits Bad Comprehending Habits

Frequent summarising and 
refiguring of the text in own words.

Little metacognition/awareness of 
own understanding and ‘deliberate’ 

thinking about the text.

Building up a sense of the text and 
using own knowledge where this 

helps understanding.

More of a focus on word accuracy 
over understanding of meaning.

Curiosity about words and seeing 
linguistic links as well as thematic/

textual.

Little integration/sense of text as a 
whole.

Noticing and paying attention to 
when something is not understood.

Not applying own knowledge when 
reading/not knowing when this is 

appropriate.

Frequent visualising and inferring. Phonics/decoding the main priority.

Policy/
training seems to place more emphasis on phonics 

currently.

Reading for the 

Bigger Picture 

   Interpret 

Integrate    

 Critique 

Infer  

     Analyse 

Connect  

    Evaluate 



Reading the World 
St Peter’s INSET 26.11.2018 

Vocabulary Instruction

Tier 3 

Highly precise, ‘academic’ words. 
E.g. ‘ecosystem’ 

Tier 2 

‘High utility’ words: Precise but 
commonly used words, words that 
have multiple meanings/used in 
multiple contexts. E.g. ‘function’ 

Tier 1 

Everyday, basic words. E.g. ‘house’

Tiers of words - which to teach?

Statistics 

• By age 3, children professional families typically heard around 30 million more words than 

those from low-income families (Hart and Risley’s 30-year longitudinal study, 1995), leading to 

a difference of 20,000 words in their known lexicon (the number of words they know and use). 

• A 2018 survey of primary and secondary teachers reported an average of 46% of pupils 

struggling to access learning due to limited vocabulary. (Oxford Language Report, 2018)

Vocabulary – 98% for unobstructed comp.

Example of 75% vocab block

Tier 3 
words

Tier 2 words

Explicit Vocabulary Instruction Implicit Vocabulary Instruction

•Depth: Requires investing time 
in thorough teaching of the 
word.  

•Simple, short and accurate 
definitions. 

•Make it memorable. 

•Teach important forms, subtle 
differences and precision of the 
word. 

•Show incorrect examples to 
illustrate wrong use. 

•Act it out. 

•Practice using it. 
•Oral/written interleaving. 

•Praise usage.

• Breadth: the quick teaching of 
words to aid textual 
understanding. 

• Choose the most useful words 
to teach from the passage. 

• Pre-plan student-friendly 
definitions. 

• Annotating on the page. 

• Use pictures.
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Staff Training – Vocabulary
Session 2: Putting Vocabulary in Context

Aims of the session

• Understand how humans naturally pick up vocabulary in the early 

years.

• Outline and explore ‘best practice’ for vocabulary instruction and see 

some examples of what this looks like.

• Discuss how this can fit in with our new curriculum.



9/16/19
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Recap – Key Concepts so far

• The role of sapiens’ unique language in our evolutionary success.

• The 30,000,000 word gap.

• Implicit and Explicit vocabulary instruction.

• Tier 2 words – the greatest ‘cognitive yield’ in terms of teaching time

Recap – Why Vocabulary Matters
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Recap – Why Vocabulary Matters

We need to make vocabulary instruction
fit with our new curriculum; we therefore
also need to maximise:

1. A strong home-school link with regard 
to vocabulary – parents must be 
aware that this is a real barrier.

2. Strong reading culture. More words 
encountered in text than everyday 
spoken language.

3. Effective comprehension lessons.

4. ‘Word-rich’ classrooms.

5. Targeted teaching of explicit vocab.

Morphology
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How do babies learn 
words naturally?

• First: what are words?

• What happens in early life that facilitates word 
learning?

• Is it the same for all babies?

“You know, that woodwork could use 
some sanding.”

New word

Knowledge needed for meaningful 
understanding of new word
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prediction – synthesis - testing
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Home-school link?

Use of notebooks

• Show examples of vocab instruction in notebooks from 
Beech

• Nice idea for new knowledge curriculum…

• Allows for more use of video/longer teacher talk as the 
children are writing down

• Allows for reference/retrieval

• Useful skill for lifelong learning/secondary education

• Prioritises retention of key learning over detail

• Allows children to use exact wording when being quizzed.



9/16/19
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Morphology
Anti- = against
Fore- = before
Inter- = between
Bene- = well
Counter- = opposite
Trans- = across
Ultra- = extreme
Semi- = half
Ante- = before
Dis- = removal
Un- = not
Super- = above
Ex- = out
Com- = with

Good for teaching 
spelling too!

Semantic 
Mapping

• Examples and non-examples

• Eg. ‘pillaged’ (from Vikings unit)

Exit question: Would “I pillaged Beau’s pen from her tray at playtime” work?
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Recommendations

• Use informal quizzing and exit questions/tasks to embed word learning 
and to assess children’s use of the words correctly.
• Pay attention to the types of words being taught – are they ‘wow’ 

words (almost always adjectives), useful verbs to describe 
relationships, or Tier 2 words?
• Contextualise with videos, or at least an image/story.
• Use of notebooks/paired talk and opportunities to use the word in 

front of the rest of the class.
• Word of the day.
• Be aware of knowledge needed for meaningful understanding of word.

We need to make vocabulary instruction
fit with our new curriculum; we therefore
also need to maximise:

1. A strong home-school link with regard 
to vocabulary – parents must be 
aware that this is a real barrier.

2. Strong reading culture. More words 
encountered in text than everyday 
spoken language.

3. Effective comprehension lessons.

4. ‘Word-rich’ classrooms.

5. Targeted teaching of explicit vocab.

Morphology



Overview of Findings

Artificial Intelligence 

• Teaching computers language is 
‘the ultimate frontier’ of AI 
research. It’s as rich as human 
thought, no combination of 
words is the same, as is very 
difficult for AI to learn. 

• Computer systems that use 
speech recognition still can’t 
match a 3-year old. 

• Algorithms don’t work well.  

• After looking into how babies 
learn, scientists at MIT have 
trialled using captioned videos 
to teach an AI to learn in the 
same way as a child - this has 
been most successful so far.

Psychology/Neuroscience 

• The rate of language acquisition 
is sensitive to the baby’s 
exposure to language. 

• Typically, babies go through a 
phase of learning nouns first (to 
label things) - they then begin to 
describe the relationship between 
things (involves verbs). This 
process is much longer in blind 
children. 

• ‘Parentese’ provides babies with 
more context and aids this 
process. Babies often watch your 
mouth when you’re talking. 

• All babies can hear the full 
spectrum of sounds (e.g. ‘r’ and 
‘l’ conflation for Japanese 
children) from every language at 
birth - after 9 months this ability 
is lost.  

• Babbling phase: focus shifts to 
stresses/tonal changes within 
babies’ primary language. 

• Neurons fire in the occipital lobe 
when receiving/processing 
language - except for individuals 
with aphantasia (no ‘mind’s 
eye’). Both these and blind 
children rely on the pre-frontal 
cortex instead (logical thinking).

Modern Foreign Languages 
(MFL) 

• Importance of ‘multiple contacts’ 
with new language. 

• Prior language and knowledge 
scaffolding needed for 
‘meaningful understanding’ of 
new words. 

• New language is learned faster 
when learner is immersed in it - 
ideally in a country in which the 
language is spoken - to grasp the 
different ways it is used. 

• Language affects the way we 
think. Some languages are more 
noun-oriented (e.g. English 
babies are better at sorting); more 
verb-heavy (e.g. Koreans start 
using these earlier); or rooted in 
position (Kuuk Thayore children 
have a better sense of direction). 

• Video is better than just audio for 
teaching vocabulary. Real-world 
immersion is best overall.

Educational Research 

• 3 Tiers - most effective to teach 
high-utility words (tier 2). 

• Attention to morphology/
etymology helps with both 
spelling and language 
acquisition. 

• Lack of vocabulary affects 
children’s ability to access 
teacher’s input and interact with 
peers. 

• Repeated exposure important 
here to: 7-10 for fluent retention. 

• Whole-school strategies most 
effective. Systematic approach to 
reading comprehension and 
reading for pleasure are essential. 

• Mostly case studies, quite recent 
so progress is mostly anecdotal 
(and potentially biased). No 
RCTs or meta-analyses yet.
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Vocabulary Strategy – Frayer Model                         National Behaviour Support Service 

 

Frayer Model 
Definition: (in own words) 

Examples: (from own life) Non Examples: 

Characteristics/Facts: 

Non Examples: 

Characteristics/Facts: Definition: 

Examples: 



The Writing Process

Planning Translating Reviewing

Research, Talk, 
Frames/Skeleton 

Plans, Story 
Mountain/Mapping

Scaffolds, 
Collaborative/
shared writing, 

Independent work

Peer Review, 
Discussion, 

Multiple Drafts, 
Marking

Rhetorical Problem  

• Topic  

• Audience  

• Motivating cues

Text Produced So Far  

• The reading and re-reading of 
what students have written acts 
as a stimulus for further ideas. 

• The children develop an eye for 
opportunities to show off with 
grammar/punctuation as well as 
identifying errors to edit.  

• Teachers can model effectively 
during input and should should 
allow time for in writing sessions. 

First drafts/risk-taking 
environment 

Mapping/Scaffolding for displays 

Word banks

• Specific emphasis in the editing process 
• Students’ choices for words, grammar and punctuation 
• Peer editing 
• Chance to respond to teacher comments and marking 
• Self editing and editing after reading text so far 
• Students’ awareness and checking work against targets 
• Identify areas of weakness through collaboration 
• ATQ/referring back to essay title or WALT 
• Use of word banks and displays

• Importance of reviewing text so far 
• Encourage punctuation alongside writing rather than adding 

afterwards 
• Consider audience/register at planning stage 
• Flipped classroom? 
• Use of technology 
• Role of meaningful talk/discussion at all stages 
• Rubric sheets 
• Research and other stimuli

Teacher’s role in 
exposing class to range 
of different genres.  

Reviewing previous 
work/peer review as 
constructive/
comparative task  

Knowledge of Topic/
Audience 

Child’s experience

•

• Role of motivation and 
effective questioning - 
prompts/stimulus 

• Working Memory 
issues 

• Positive habits need to 
be reinforced (eg. 
reviewing text so far, 
punctuating as they 
write, referring back 
to plans and word 
banks).

Writing: Cognitive Models 
Overview

Task Environment Implications for Practice

Long Term Memory

Monitor

Implications for Practice


